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Sunshine   State   Standards:     
● Science:    SC.3.N.1,   SC.3.N.2,   SC.3.N.3,   SC.4.E.6,   SC.4.N.1,   SC.4.N.2,   SC.4.N.3,   SC.5.N.1   SC.5.N.2   
● Social   Studies:    SS.3.A.1,   SS.3.G.2,   SS.3.G.3,   SS.3.G.4,   SS.3.E.1,   SS.4.A.1,   SS.4.A.2,   SS.5.A.1,   

SS.5.A.2,   SS.5.E.1   
● Math:    MAFS.3.MD.1,   MAFS.4.MD.1,   MAFS.5.MD.1   
● ELA:    LAFS.3.W.3,    LAFS.3.W.4,   LAFS.3.SL.1,   LAFS.3.SL.2,   LAFS.4.SL.1,   LAFS,4.SL.2,   LAFS.4.W.2,   

LAFS.4.W.3,   LAFS.5.SL.1,   LAFS.5.SL.2,   LAFS.5.W.2,   LAFS.5.W.3   
● Visual   Arts:    VA.3.S,   VA.3.H,   VA.4.S,   VA.4.H,   VA.5.S,   VA.5.H   

  
Unit   Vocabulary:   
archaeologist     
culture     
ar�facts     
mounds     
nomadic   
interpret     
sherds     
preserve     
tradi�ons     
interdependent   
community   
goods    
resources   
culture     
estuaries     
mangroves     
raw   materials   
Archaic   Period     
stra�graphy   
chronology     
analyze   
loo�ng   

  
NOTE   TO   TEACHERS :   It   is   important   to   emphasize   to   students   that   the   ac�vi�es   presented   in   this   unit   
are   for   educa�onal   purposes   only.   They   do   not   represent   archaeological   training.   Professional   
archaeologists   have   specialized   skills   and   advanced   degrees.   Students   and   the   general   public   should   
not   try   to   do   archaeological   excava�ons   on   their   own   as   it   requires   proper   training   and   permits.   
Students   with   an   interest   in   archaeology   should   look   for   public   archaeology   days   in   their   community.   

  
  
  

  



  

Teacher   Background   Informa�on   
Archaeology   is   the   scien�fic   study   of   people   and   their   culture.   In   these   lessons,   students   will   learn   how   
scien�fic   inves�ga�ons   and   excava�ons   have   revealed   informa�on   about   life   on   the   Southwest   coast   of   
Florida.     

  
The   mel�ng   cycle   of   the   Ice   Age   ended   about   10,000   years   ago.   The   climate   of   Florida   became   slowly   
warmer   and   tropical   plants   began   to   grow   in   the   southern   half   of   the   state.   Coastlines   stabilized   and   
estuaries   formed   where   fresh   water   from   rivers   and   creeks   mixed   with   the   sea   water.   Islands   formed   and   
protected   the   estuaries   from   the   surf   of   the   Gulf   of   Mexico.   The   calm   waters   of   the   estuary   became   home   
to   fish,   shellfish   and   water   birds.   Marshes   and   mangroves   thrived   along   the   shoreline   and   mangrove   
islands   formed   in   the   bays.     

  
Archaeologists   call   this   era   the   Archaic   Period.   During   the   early   Archaic   Period,   people   were   nomadic,   but   
as   �me   passed.   people   began   to   se�le   along   the   coast   of   Southwest   Florida.   Life   in   and   around   estuaries   
like   the   one   at   Historic   Spanish   Point   provided   an   abundant   source   of   food   from   fish,   shellfish,   deer   and   
other   animals   hunted   in   the   woods   surrounding   the   estuaries.   Fresh   water   flowed   from   creeks   and   
springs.     

  
Archaeologists   surmise   that   life   was   good   for   the   early   Floridians...warm   climate,   plenty   of   food,   fresh   
water,   and   materials   for   shelters   and   clothing.   Over   �me,   people's   lives   developed   stability   and   structure.   
As   basic   resources   were   readily   available,   there   was   more   �me   to   spend   on   developing   group   ac�vi�es   
such   as   ceremonial   events,   games   and   storytelling.   The   group   shared   informa�on   about   different   solar   
and   clima�c   events.   They   observed   the   changes   in   the   seasons,   the   stars   and   the   cycles   of   the   sun,   moon   
and   the   �des,   fish   and   animals.   They   probably   developed   a   rudimentary   calendar.   Families   grew   in   size   
and   the   group   began   to   diversify   and   share   the   du�es   and   responsibili�es   for   their   survival.   They   began   
to   develop   tradi�ons   that   were   important   to   building   unity   within   the   group.     

  
Individuals   explored   and   experimented   with   their   environment   and   developed   crea�ve   ac�vi�es.   They   
began   to   decorate   their   bodies   with   ta�oos   and   decora�ons   such   as   shell   pendants   to   be   recognized   as   
individuals.   The   early   people   began,   collec�vely   and   individually,   to   experiment   with   be�er   ways   to   adapt   
to   their   environment.   Individuals   developed   crea�ve   skills,   and   demonstrated   their   ability   to   make   or   
create,   hunt,   fish,   lead,   heal   and   teach.   Seeking   a   way   to   express   their   own   personal   beauty   and   worth,   
the   early   people   decorated   their   bodies   with   ta�oos   and   wore   shell   jewelry.   These   adornments   could   also   
signify   some   formal   recogni�on   of   deeds,   achievements   or   poli�cal   status   in   the   community.     

  
Mounds,   consis�ng   mainly   of   shells,   were   created   by   the   early   people   in   their   communi�es   along   the   
coast   of   Southwest   Florida.   Mounds   are   monumental   architecture   and   some   were   built   to   great   heights.   
An   important   leader   may   have   lived   on   top   of   a   mound   or   the   mounds   may   have   been   used   for   
ceremonial   purposes.   The   top   of   the   mound   would   offer   a   view   of   the   surrounding   area   and   may   have  
been   high   ground   during   a   coastal   storm.   Ar�facts,   -anything   made   or   used   by   people   -   such   as   po�ery   
sherds,   shell   tools,   animal   bones,   and   ceremonial   items   were   found   in   the   mounds.   Wooden   ar�facts   and   

  



  

plant   material,   including   woven   fibers,   have   been   excavated   from   early   sites   in   Florida,   but   most   of   these   
kinds   of   ar�facts   decay   due   to   the   clima�c   condi�ons.   Archaeologists   excavate   mounds   to   learn   about   
the   lifeways   of   these   people:   what   they   ate,   their   tools,   their   shelters,   and   their   art.     

  
Discarded   and   le�-behind   items   offer   clues   to   a   group's   culture.   Some�mes   these   items   are   the   only   clues   
we   have,   par�cularly   for   peoples   without   wri�en   records   and   whose   primary   means   of   transmi�ng   and   
sharing   their   culture   is   through   oral   tradi�on.   It   is   important   to   gather   informa�on   about   Florida's   first   
people   to   preserve   the   past.   By   understanding   the   past   we   can   connect   with   our   history   and   people   
through   �me.   

  
As   modern   Americans   moved   into   Florida   and   built   homes,   roads,   schools   and   towns,   most   of   the   sites   of   
prehistoric   communi�es   were   destroyed.   Preserva�on   is   key   to   saving   history.   Archaeologists   must   weigh   
the   benefits   of   excava�on   against   destruc�on   of   the   site.   Excava�on   destroys   a   site;   prehistoric   sites   are   
nonrenewable   resources.     

  
Preparing   a   site   for   excava�on   follows   an   accepted   methodology.   Once   permission   has   been   obtained   
from   the   landowner   for   excava�on,   a   surface   examina�on   of   the   site   is   conducted.   An   excava�on   is   laid   
out   with   the   four   corners   of   the   grid   facing   North,   East,   South   and   West,   respec�vely.   Using   stakes   or   
markers   and   cord,   the   site   is   divided   into   equal   size   blocks   called   a   grid.   Once   the   dig   has   been   completed,   
the   ar�facts-   called   finds-   together   with   extensive   wri�en   and   pictorial   data,   are   taken   to   the   laboratory   
for   analysis   and   tes�ng.   Some   archaeologists   say   that   every   hour   spent   at   the   dig   requires   up   to   30   hours   
in   the   laboratory   to   fully   analyze   and   interpret   what   has   been   found.   

  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  

  



  

  
Introductory   Ac�vity:   Crea�ng   a   Timeline     

  
Objec�ves:   
Students   will:   

● demonstrate   an   understanding   of   �melines   and   their   func�on   
● Create   a   �meline   represen�ng   5000   years   of   human   history   
● Determine   averages   
● Calculate   dates   and   measure   intervals   of   �me   

  
Materials:     

● Roll   of   butcher   paper   or   rope   
● Cards   or   post-it   notes   
● Pencils   or   pens   
● Internet   access   or   history   textbooks   for   historical   research   

  
Procedure:   

1. Tell   students   that   they   are   going   to   walk   back   in   �me!   Introduce   the   concept   of   a   �meline   by   
telling   them   that   a   �meline   visually   shows   important   events   in   the   order   they   occurred.   A   
�meline   also   depicts,   accurately,   the   length   of   �me   between   events.   (for   example   1,000   years   
should   be   twice   the   width   of   500   years   on   the   �meline).   In   this   unit,   students   will   begin   their   
�meline   with   today,   and   will   go   back   in   �me   to   5000   years   ago.   

2. Tell   the   class   that   on   this   �meline,   one   footstep   (choose   either   the   average   student’s   foot   length,   
or   length   of   one   stride)   equals   500   years.   Have   students   calculate   how   many   footsteps   would   
represent   5000   years.   

3. Walk   the   distance   of    5000   years   as   a   class.   Cut   the   butcher   paper   or   rope   to   the   appropriate   
length.   

4. Have   students   measure   and   mark   each   500-year   interval   on   the   �meline   (if   using   a   rope,   they   
can   clip   on   cards   labeled   with   the   date).   Don’t   forget   to   put   “today”   at   the   very   end!   

5. Brainstorm   with   students   about   important   historical   events   they   know   of.   Record   student   
responses   on   cards   or   on   the   board.   

6. Have   students   research   when   these   events   occurred   and   place   or   write   them   in   the   correct   
loca�ons   on   the   class   �meline.     

7. Allow   students   to   do   further   research   to   find   addi�onal   events   that   would   be   appropriate   to   add   
to   the   5000   year   �meline,   and   place   them   on   the   �meline   (Teachers   should   review   the   events   
submi�ed   by   the   students.   You   may   also   need   to   add   events   to   provide   a   balanced   �meline.)   

Some   suggested   �meposts   to   research:     
● 5,000   -   2,000   years   ago    Pyramids   in   Egypt   were   being   constructed.   Mayan   

calendar   begins.   Linen   was   made   in   the   Middle   East.   First   Olympic   games.   
Archaic   Shell   Ring   at   Historic   Spanish   Point   

● 4,000   -   1,000   years   ago   The   Great   Wall   of   China   was   built.   Rome   was   founded.     

  



  

● 3,000   -   1,000   years   ago    Trojan   Wars.    Roman   invasion   of   Britain.   Roman   empire   
splits   into   East   and   West.   Shell   Ridge   Midden   at   Historic   Spanish   Point   

● 2,500   -   800   years   ago    Visigoths   sacked   Rome.   The   Third   Crusade   was   led   by   
Richard   The   Lionhearted.     

● 1,000   -   400   years   ago    Oxford   University   was   founded   in   England.   Marco   Polo   
travels   to   China.   Bubonic   plague   devastates   Europe.    Eyeglasses   were   invented.   
Europe   experiences   the   Dark   and   Middle   Ages.     

● 500   -   350   years   ago    Pizarro   conquered   the   Inca   empire.   Protestant   religion   
emerges   in   Europe.   English   se�led   Jamestown.   Ponce   de   Leon   explores   Florida.   

8. Inform   the   students   that   all   the   history   we   have   about   the   US,   since   its   “discovery”   by   
Europeans,   is   only   the   last   500   years   of   the   �meline!   Tell   students   that   the   class   �meline   goes   to   
5,000   years   ago   because   that   is   the   earliest   approximate   �me   we   know   of   when   humans   lived   at   
Historic   Spanish   Point.   Based   on   the   archaeological   record,   we   know   that   humans   have   inhabited   
the   Sarasota   area   for   12,000   years!   Na�ve   Americans   of   the   Seminole   and   Miccosukee   Tribes   s�ll   
live   in   Florida   today   and   their   culture   is   preserved   from   the   stories   and   tradi�ons   passed   down   
by   their   ancestors.   

9. Tell   students   that   they   will   be   learning   about   Florida’s   first   people,   and   the   important   
archaeological   sites   at   Historic   Spanish   Point   that   helped   us   understand   how   they   lived.   

  
  

Ac�vity:   A   Video   Visit   to   Historic   Spanish   Point   
  

Materials :   
● internet   access:   go   to      h�ps://www.youtube.com/watch?v=b6bIl5raBmc&feature=youtu.be   

  
Procedure:   

1. Show   the   video   
2. In   the   video,   there   are   several   ques�ons   posed   by   hosts   Amy   and   John.   Stop   the   video   at   these   

points   and   have   the   students   discuss   their   answers   to   the   ques�ons.   
3. Inform   the   students   that   they   will   have   the   opportunity   to   try   their   hands   at   archaeology,   too.   

  
  
  
  
  
  
  
  
  
  
  

  

https://www.youtube.com/watch?v=b6bIl5raBmc&feature=youtu.be


  

  
Ac�vity:   Be   an   Archaeologist!     
Adapted   from   Florida   Museum   of   Natural   History,   Fossil   Cookie   Excava�ons,   Cassandra   Rae   Harper   

  
Objec�ves:   
Students   will     

● demonstrate   an   understanding   of   the   process   of   excava�ng   ar�facts.   
● Create   scale   maps   using   a   grid   
● Map   loca�ons   of   objects   along   coordinate   pairs   of   a   grid   

  
Materials:   
One   of   each   per   student :   

● chocolate   chip   cookies,   or   granola   bars   with   add-ins   like   chocolate   chips   or   fruit   and   nuts   (These   
are   shaped   more   like   an   archaeological   unit)   

● toothpicks   
● small   plates   
● Graph   paper   (op�onal)   
● Pencils   (op�onal)   

  
Background:   
Excava�on   is   the   method   that   archaeologists   use   to   extract   ar�facts   out   of   the   ground.   
The   work   is   very   difficult   and   has   to   be   detail-oriented   since   the   archaeologist   is   destroying   the   very   
thing   he/she   is   trying   to   study   by   removing   it   from   its   context.   There   are   no   “do-overs.”   It   is   also   
impossible   for   the   archaeologist   to   know   exactly   what   is   underground,   so   he/she   has   to   be   very   careful   
not   to   damage   ar�facts   they   cannot   see   while   excava�ng   ar�facts   at   the   surface.   

  
Procedure:   
Teacher   FYI:   The   level   of   complexity   for   this   ac�vity   varies   with   the   type   of   cookie   being   excavated.   For   
example,   M&M   “ar�facts”   pop   out   easily,   while   an   extreme   chocolate   chunk   cookie   like   Chips   Ahoy   will   
be   more   challenging.   

1. Pass   out   the   materials   to   each   student.   
2. Tell   the   students   that   they   are   archaeologists   and   must   excavate   their   ar�facts   (the   chocolate   

chips)   from   their   archaeological   site   (the   cookie).   Archaeologists   must   be   careful   to   remove   
ar�facts   to   the   best   of   their   ability   by   keeping   them   intact   and   not   disturbing   or   damaging   other   
ones   that   might   be   buried   deeper   in   the   site.   

3. Allow   students   to   excavate   for   _____minutes.   At   the   set   �me,   stop   excava�on   and   find   out   which   
students   were   successful   in   excava�ng   their   ar�facts     

4. Ask   the   students:   
● What   challenges   did   they   encounter   excava�ng   their   ar�facts?   
● Was   it   easy   to   determine   where   all   the   ar�facts   were   ?   

  



  

● Did   anyone   excavate   an   ar�fact   only   to   discover   they   had   damaged   or   lost   another   one   
underneath?   

Extension:     
5. Use   cookies   with   colored   candy   pieces   or   granola   bars   with   varied   “add-ins”   that   can   represent   

different   kinds   of   ar�facts.   For   example,   yellow   can   be   po�ery   sherds,   blue   are   tools,   red   are   
bones   and   blue   are   shells.     

● Ask   students   to   note   concentra�ons   of   types   of   ar�facts   in   certain   areas   and   think   about   
how   that   might   be   interpreted.   For   example,   a   lot   of   yellow   in   one   spot   may   be   where   
people   made   po�ery.   If   there   are   also   red   chips   in   that   area,   maybe   that’s   where   people   
cooked   and   ate   animals   they   hunted..   

6. Include   gridding   and   mapping   of   the   chips   as   they   are   excavated.     
● Have   students   place   the   cookie   on   a   piece   of   graph   paper   and   inform   them   not   to   move   

it   from   that   spot.   Students   should   draw   a   square   surrounding   the   cookie,   and   replicate   
that   square   next   to   the   “site”   or   on   a   separate   sheet.   This   will   be   the   site   map.  

● Have   students   sketch   the   outline   of   the   cookie   on   the   map   along   the   appropriate   
coordinates,   and   plot   their   ar�facts   on   the   grid   precisely   as   they   excavate   them.   

  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  

  



  

  
  

Ac�vity:   Digging   Into   Site   Forma�on   and   Stra�graphy   
  

Objec�ves:   
● Students   will   use   math   and   mapping   skills   to   demonstrate   an   understanding   of   stra�graphy   and   
● be   able   to   explain   its   importance   to   the   field   of   archaeology.   
● Explain   the   Law   of   Superposi�on   and   how   stra�graphy   is   used   to   date   sites   and   ar�facts.   
●   Make   scaled   profile   maps   of   the   stra�graphy.   
● Students   will   use   scien�fic   measurements   to   create   accurate   maps   of   ar�facts   recovered.     
● Par�cipants   will   also   be   able   to   discuss   archaeological   survey   techniques,   and   tools   

  
Materials:   

● Old   fish   tank   or   clear   plas�c   storage   bin     
● Different   types   of   soils   (na�ve   soil,   playground   sand,   po�ng   soil,   etc.)   
● Small   items   such   as   beads,   bu�ons,   toys,   nails,   broken   pieces   of   po�ery,   animal   bones   or   teeth,   

or   replicas   that   represent   ar�facts   from   different   �me   periods   and   technologies.   Include   items   
that   indicate   specific   occupa�ons,   age   groups,   genders,   ethnic   groups,   economic   statuses,   etc.   
You   may   want   to   make   a   key   iden�fying   �me   periods   or   types   of   ar�facts   

● Measuring   tapes   
● Rulers   
● Calculators   
● Graph   paper/pencils   
● Paint   brushes   
● Magnifying   lenses   
● Journals   or   notebooks   
● Spoons     
● Pieces   of   cardboard   or   s�ff   cardstock   to   act   as   dustpans   
● Toothpicks   
● Sieve   
● Internet   access:   go   to    h�ps://www.youtube.com/watch?v=PcT1vGyJzyg   
● Op�onal   for   this   exercise   (but   not   for   a   real   dig!)   

○ Camera   -   used   to   record   the   excava�on   photographically   
○ Bag   -   used   to   hold   finds   to   be   taken   to   the   laboratory   for   further   examina�on.     
○ Markers-   to   label   the   bags   with    the   grid   loca�on   where   the   finds   were   located.     

  
Background:   
Understanding   how   a   site   is   created   is   essen�al   for   gaining   informa�on   from   the   site.   In   addi�on,   
stra�graphy   is   an   important   tool   in   determining   the   rela�ve   chronology   of   a   site.   Stra�graphy   is   the   
arrangement   of   materials   in   layers.   As   layers   are   deposited,   the   oldest   is   usually   on   the   bo�om   and   the   
youngest   on   top.   By   examining   the   materials   found   in   these   layers   and   their   rela�onships   to   each   other,   

  

https://www.youtube.com/watch?v=PcT1vGyJzyg


  

archaeologists   can   determine   what   ar�facts   are   older   or   younger   than   others,   and   how   the   people   
inhabi�ng   the   site   and   their   lifeways   changed   over   the   years.   

  
Procedure:   

1. Use   different   soil   types   to   create   stra�graphic   layers   in   the   fish   tank.   
2. Sca�er   ar�facts   top   of   each   layer   before   adding   another   layer.   “Oldest”   objects   will   be   in   the   

deepest   layer,   while   “newest”   ones   are   in   the   top   layer.   
3. Have   students   lay   out   a   grid   across   the   “site.”   One   good   way   to   do   this   is   using   string   to   create   a   

“�c   tac   toe”   grid   across   the   top   of   the   bin   or   tank.   
4. Discuss   the   natural   and   man-made   condi�ons   that   can   affect   forma�on   and   destruc�on   of   a   site   

(erosion,   soil   deposi�on,   storms,   floods,   construc�on,   plowing,   etc.)   
5. Before   students   begin,   Review   the   cookie   excava�on   ac�vity   and   discuss   the   importance   of   

context   and   recording,   and   how   grids   are   used   by   archaeologists   to   keep   track   of   and   understand   
context.   Stra�graphy   is   also   important   in   an   excava�on.   

6. Have   students   draw   scale   maps   of   units   within   the   grid.   Make   sure   they   measure   exact   
dimensions   and   loca�ons   of   ar�facts   or   features.   They   should   also   use   accurate   measurements   
to   create   scale   profile   maps   of   the   tank   or   bin   showing   the   depth   and   arrangement   of   the   layers   
and   any   ar�facts   they   can   see.     

7. Discuss   what   extra   informa�on   can   be   learned   by   knowing   the   exact   loca�on   of   the   ar�fact   or   
feature   rather   than   just   its   presence   or   absence.   

8. As   you   distribute   the   tools,   discuss   how   each   relates   to   the   job   of   an   archaeologist.     
a. Tape   measure/ruler   -   used   to   measure   the   depth   of   an   ar�fact   from   the   line   of   the   grid   

so   you   can   chart   loca�on   of   ar�facts.   
b. Spoon   -   used   to   scrape   material   into   the   dust   pan.     
c. Dust   Pan   -   used   to   hold   the   material   between   the   dig   and   the   si�er.     
d. Sieve   -   used   to   separate   the   dirt   or   sand   from   the   solid   objects.   
e. Journal   -   used   to   keep   wri�en   records   of   the   excava�on   process.     
f. paintbrush   -   used   to   remove   dirt   and   sand   from   an   ar�fact   for   closer   examina�on.     
g. Magnifying   glass   -   used   to   further   examine   an   ar�fact.     
h. Pen   and   pencil   -   used   to   record   informa�on   in   the   journal.     

9. Show   the   video   from   the   University   of   Oregon   that   demonstrates   the   process   of   excava�on.     
10. Allow   students   to   collect   the   ar�facts   from   the   tank   through   a   systema�c   method   for   ____   

minutes   or   class   periods.   Remind   them   that   to   properly   excavate   the   site   they   must   proceed   
carefully,   one   layer   at   a   �me   

11. Ask   the   students   whether   they   could   read   their   layers   if   the   contents   of   the   tank   were   s�rred   up,   
plowed   or   stomped   on.   Explain   that   this   is   what   happens   when   people   disturb   (plow,   bulldoze,   
or   even   walk   on)   a   site.    How   does   this   affect   our   understanding   of   history?   

12. Inform   the   students   that   the   field   of   archaeology   is   itself   a   destruc�ve   science.   As   an   
archaeologist   excavates   and   removes   data,   he   or   she   is   actually   destroying   the   site!   In   order   to   
maintain   context,   understanding   how   each   piece   of   the   puzzle   relates   to   its   surroundings,   
archaeologists   make   me�culous   records   about   everything   they   see   and   do   in   the   field.   

  



  

  
  
  

Ac�vity:   Meanwhile,   Back   at   the   Lab   
  

Objec�ves:    
● Students   will   study   a   selec�on   of   ar�facts   and   demonstrate   an   ability   to   provide   a   wri�en   or   

verbal   descrip�on   of   the   integrity   of   the   archaeological   record   and   its   effect   on   interpreta�ons,     
● provide   a   sta�s�cal   analysis   (through   graphs   or   charts)   about   a   set   of   ar�facts   and   explain   how   

results   can   be   manipulated,     
● provide   wri�en   descrip�ve   interpreta�on   of   ar�facts   based   on   a   previous   knowledge   of   history.   

  
Materials:   

● The   ar�facts   collected   from   the   fish   tank   dig   site.   You   may   also   opt   to   include   addi�onal   new   
ar�facts   to   this   collec�on   (Tell   the   students   that   these   items   came   from   previous   or   subsequent   
excava�ons   at   the   site)   

  
Background:   
Only   a   small   amount   of   an   archaeologist’s   �me   is   spent   excava�ng   in   the   field,   the   rest   is   spent   in   the   lab   
interpre�ng   what   was   discovered.   Even   with   very   good   records,   some�mes   ar�facts   and   their   contexts   
can’t   be   fully   understood   un�l   the   whole   picture   comes   together,   some�mes   long   a�er   the   excava�on   is   
complete.   

  
Archaeologists   look   at   material   types,   manufacturing   methods,   decora�ons,   etc.   to   determine   the   �me   
period,   culture,   or   characteris�cs   of   individual   people   who   occupied   the   site.   The   ar�facts   can’t   tell   
archaeologists   everything,   though.   Materials   do   not   always   survive   due   to   weathering   or   decomposi�on,   
or   they   go   missing    as   a   result   of   loo�ng,   movement   by   animals,   man-made   changes   to   the   terrain,   etc.   
These   missing   puzzle   pieces   can   change   the   way   archaeologists   understand   the   story   of   the   people   who   
came   before.   

  
Procedure:   

1. Divide   the   class   into   small   groups.   
2. Give   each   group   a   selec�on   of   ar�facts   and   allow   them   to   have   a   few   moments   to   study   and   

discuss   the   contents.   
3. Have   student   groups   sort   their   ar�facts   into   different   categories   (�me,   type,   etc.).     
4. Discuss   the   chronological   order   of   the   ar�facts   and   �me   period   each   represents.   Use   this   

informa�on   as   well   as   other   observa�ons   (color,   material,   manufacture   technique,   technology,   
etc.)   to   do   basic   sta�s�cal   analysis.   

5. Make   charts   and   graphs   to   show   results.   (for   example   color   of   pot   sherds   quan�ty   of   beads   
6. found   in   each   layer)   
7. Ask   the   students:     

  



  

a. What   kinds   of   ques�ons   can   these   sta�s�cs   answer?     
b. How   might   the   results   be   manipulated   or   changed?   

8. Conduct   ini�al   classroom   discussions   about   the   ar�facts   in   their   respec�ve   collec�ons   and   what   
they   tell   us   about   the   site   and   the   people   who   inhabited   it.   Some   ques�ons   to   s�mulate   
discussion:   

a. What   kind   of   site   was   it?     
b. What   can   be   said   about   the   people   who   le�   these   things   behind?   
c. What   kinds   of   ac�vi�es   or   jobs   did   they   do?   
d. What   resources   were   available   to   them?   
e. How   long   did   they   occupy   the    site?   

9. Have   each   group   write   the   site's   history   based   on   the   ar�facts   provided   to   them.   Encourage   
them   to   try   to   determine   and   describe   the   �me   period,   ethnicity,   gender,   age,   economic   status,   
occupa�on,   etc.   of   the   people   who   may   have   used   or   owned   the   objects.   Remind   students   to   
apply   knowledge   of   history   rather   than   fic�on   or   fantasy   to   make   these   interpreta�ons,   and   to   
draw   scien�fic   conclusions   only   from   the   evidence   available.   

  
Extensions:   

10. Select   a   random   ar�fact   to   eliminate   from   each   collec�on.   Have   students   discuss:   How   would   
the   story   differ   if   that   ar�fact   hadn’t   been   there   at   the   beginning   of   this   ac�vity?   What   happens   
to   the   picture   of   the   person/   community/   culture?   

11. Assign   one   ar�fact   to   each   student:   Have   them   write   a   biography   or   biographical   story   about   the   
individual   who   owned   or   used   the   item   and   how   the   item   played   a   part   in   their   life.   Students   
should   consider   the   following   ques�ons   to   begin   developing   their   story   

● Who   used   it?     
● Why   and/   or   how   did   they   use   it?    
● Is   the   item   necessary   to   survive   or   is   it   an   enhancement   to   their   quality   of   life?     
● What   does   the   ar�fact   tell   you   about   the   culture   or   daily   life   of   the   person   or   

community?   
  
  
  
  
  
  
  
  
  
  
  
  
  

  



  

Ac�vity:   Po�ery-Making   
  

Objec�ves:    
● To   understand   the   importance   of   the   development   of   po�ery   by   the   early   Floridians.   
● To   appreciate   that   po�ery   sherds   are   all   that   remain   from   the   ancient   bowls,   pots   and   jars   made   

by   Florida’s   first   people.     
  

Materials:     
● Air   dry   or   oven-bake   clay   (~1/2   pound   per   student)     
● toothpicks   
● Newspapers   or   butcher   paper   to   cover   desks.   
● Internet   access:   go   to    h�ps://www.youtube.com/watch?v=qTAamd5d4v8   

  
Teacher   background   info:   
The   development   of   po�ery   was   an   important   turning   point   for   early   Florida   people.   Some   of   Florida's   
earliest   po�ery   is   at   least   4,000   years   old.   It   was   discovered   in   Orange   Lake   near   Melbourne,   Florida,   and   
named   “Orange"   a�er   the   place   where   it   was   found.   It   is   customary   for   archaeologists   to   name   a   type   or   
style   of   ar�fact   a�er   the   first   place   it   is   found.     

  
The   earliest   po�ery   discovered   in   Florida   is   known   as   “fiber   tempered"   po�ery.   Early   people   used   fibers   
such   as   Spanish   moss,   palme�o   Spanish   bayonet   and   agave   leaf   to   strengthen   and   hold   together   their   
clay.   During   the   next   1,500   years,   people   developed   "sand   tempered”   po�ery.   Sand   from   river   beds   or   
the   beach   was   mixed   with   the   clay.   These   pots   were   fired   in   ho�er   fires   that   burned   longer.   
Consequently,   the   po�ery   was   stronger   and   could   now   be   used   for   cooking.     

  
Procedure:     

1. Cover   desks   with   newspaper.   Distribute   a   piece   of   clay,    ~1/2   pound,   to   each   student.     
2. Play   the   video   of   a   high   school   art   teacher   making   a   coil   pot.   (You   can   slow   the   playback   speed   if   

his   �me   lapse   is   too   fast   for   the   class)     
3. Pots   are   started   with   a   disc   of   clay   as   a   bo�om.   Students   use   approximately   1/3   of   the   clay   given   

to   them   to   make   the   round   disk   for   the   bo�om   of   the   pot.   Score   (make   �ny   slashes)   the   edge   of   
the   upper   surface   with   the   toothpicks.     

4. Roll   out   clay   ropes    and   score   on   one   surface.   Coil   the   ropes   along   the   edge   of   the   disc,   Make   
sure   the   scored   surfaces   touch   one   another.   This   will   help   s�ck   the   surface   together   and   make   
the   pot   stronger.   Build   up   the   sides   with   more   coils,   scoring   and   adding   them   one   at   a   �me,   and   
smoothing   them   into   the   previous   layer..   

5. While   s�ll   slightly   moist,   designs   can   be   added   by   punching   a   pa�ern   of   dots   or   scratching   lines.   
Dry   the   pots    in   the   shade.   Rapid   sun   drying   can   produce   cracks.   

6. Be   sure   students   put   their   names   on   the   bo�oms   of   their   pots   
  
  

  

https://www.youtube.com/watch?v=qTAamd5d4v8


  

Ac�vity:   Trade   And   Economy   
  

Objec�ves:   
● Discover   how   the   early   people   traded   items   with   one   another   for   resources.   
● Develop   understanding   of   basic   economic   concepts   such   as    evalua�ng   “need”   versus   "want,"   

surplus,   scarcity,    and   supply   and   demand   to   determine   value.   
  

Pre-prepara�on:     
● Early   in   this   unit,   instruct   students   to   collect   natural   materials   from   the   schoolyard,   home,   the   

beach...anywhere   early   people   would   have   also   found   natural   materials.    Students   must   make   
sure   that   they   have   permission   to   collect   these   items .     

● Using   the   informa�on   shared   in   the   Historic   Spanish   Point   video   to   spark   ideas,   have   them   
collect   items   that   might   be   useful   or   valuable   to   the   indigenous   peoples   of   Florida.     

● Students   may   leave   the   materials   as-is,   or   use   them   to   make   items   that   would   be   important   to   
the   Na�ve   Americans   of   Southwest   Florida.     

  
Background:     
For   se�led   communi�es,   trading   was   the   way   people   obtained   goods   or   resources   that   they   did   not   
have.   If   one   person   or   community   had   resources   the   other   did   not,   the   other   would   offer   something   as   a   
trade.   Ideally,   both   par�es   receive   goods   or   materials   they   wanted   or   needed.   

  
Procedure:   

1. Separate   the   class   into   4   groups   represen�ng   different   communi�es   and   have   the   students   in   
each   community   combine   their   items   to   trade.     

2. Students   should   discuss   within   their   communi�es   what   kinds   of   goods   they   are   hoping   to   get   
from   another   community,   and   why.   

3. Have   them   decide   which   goods   they   will   offer   in   trade   and   which   they   will   keep.    They   should   
also   decide   which   members   will   travel   to   other   communi�es   to   conduct   trade,   and   which   will   
stay   “home”   to   trade   with   other   visitors.   

4. Encourage   students   to   rotate   through   the   communi�es   for   _____minutes,   and   try   to   bargain   
un�l   they   make   favorable   trades   based   on   the   wants   and   needs   of   their   own    community.   

5. A�er   the   trading   ac�vity,   reflect   and   discuss     
● Did   you   get   what   you   wanted   in   a   trade?   
● If   not,   why   not?     
● Did   the   community   receive   (or   hope   to   receive)   goods   that   they    needed    for   survival   or   

goods   they    wanted    for   enhancing   their   lives?     
● Did   your   community   have   anything   another   community   wanted?     
● If   yes,   how   did   that   affect   your   community?   
●   If   no,   how   will   the   community   address   this?   Have   each   community   debate   the   issue   

among   themselves   and   arrive   at   a   group   decision.   
  

  



  

Unit   Review   and   Cri�cal   Thinking   Ques�ons:   
  

● Why   did   early   Floridian   se�le   in   the   area   we   now   know   as   Historic   Spanish   Point?     
● What   advantages   or   disadvantages   does   a   se�led   community   have   compared   to   a   nomadic   

group?   
● What   is   a   mound?   
● Why   is   the   Archaic   midden   at   Historic   Spanish   Point   horse-shoe   shaped?   
● Why   do   you   think   they   located   the   high   points   where   they   did   and   not   somewhere   else   on   the   

site?     
● Where   do   you   think   the   early   people   got   all   the   materials    to   make   themound?   
● What   does   an   archaeologist   do?     
● What   is   an   ar�fact?   
● Is   an   ar�fact   a   primary   source   for   research?     
● Compare   and   contrast   present   day   tools   and   utensils   with   those   of   the   early   people   in   Florida.     
● Compare   and   contrast   present   day   cooking   methods   with   those   of   the   early   people   in   Florida.   
● Do   you   think   everyone   in   the   community   did   the   same   tasks   or   had   the   same   roles,   or   were   just   

a   few   people   responsible   for   certain   things?   What   advantages   or   disadvantages   does   this   give   a   
community?   

● What   will   future   archaeologists   find   out   about   our   culture   if   they   look   in   our   landfills?     
● How   do   archaeologists   know   where   to   dig?     
● What   are   the   squares   called?     
● How   does   an   archaeologist   know   where   to   find   informa�on   aboutFlorida’s   first   people?     
● Why   is   preserva�on   of   stra�graphy   (layers)   important   to   learning   about   early   people?     
● What   survives   in   the   archaeological   record?     
● Why   do   people   throw   some   things   away   while   others   become   heirlooms?     
● What   types   of   items   do/do   not   survive   in   the   archaeological   record?   How   does   the   environment   

affect   preserva�on   (underwater,   desert,   bog,   etc.)?   
● How   does   this   change   the   story   of   the   past?   
● Does   loo�ng   affect   the   understanding   of   history?   
● Could   the   presence   (rather   than   absence)   of   an   ar�fact   hinder   understanding   of   the   past?   
● Can   the   students   think   of   a   modern   community   or   na�on   that   has   plen�ful   resources   to   trade   or   

goods   that   are   in   demand?   How   does   this   affect   them?   
● Can   students   think   of   a   na�on   or   community   that   has   few   goods   or   resources   to   trade?   How   

does   this   affect   them?     
● How   does   an   ac�ve   trade   policy   affect   the   lifeways   of   a   community   or   na�on?     
● How   does   having   a   li�le   or   no   trade   affect   the   lifeways   of   a   community   or   na�on?     

  
  

  

  


